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can students know and can

do in major academic subjects.
Over the years, NAEP

has measured students’

?Ch'ev'ement,m mang sub- SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics,
jects, |"C|9dmg I:eadlng, National Assessment of Educational Progress (NAEP), 1998 and 2002 Writing Assessments.
mathematics, science,

writing, U.S. history, geogra-
phy, civics, and the arts. In

2002, NAEP conducted'a - Students’ average scores on the NAEP writing Average test scores have a standard error—
national assessment in _ assessment increased between 1998 and 2002 a range of a few points plus or minus the
writing at grades 4, 8, and 12, at grades 4 and 8. However, there was no score—due to sampling error and

| State-level results are also significant change detected in the average measurement errot. Statistical tests are used

{ re?\‘o/:tég ;tag :)argf:c? oafnt:eS T performance of twelfth-graders over the same to determine whether the differences between

| National Center for Education period. average scores are significant; therefore,

! Statistics (NCES) within the
Institute of Education Sci-
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to be statistically significant. All differences
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Nation’s Report Card: Writing 2002 for details).
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The Nation’s Report Card

Achievement
Levels Provide
Standards for
Student
Performance

Achievement levels are
performance standards set
by NAGB that provide a
context for interpreting
student performance on
NAEP. These performance
standards, based on recom-
mendations from broadly
representative panels of
educators and members of
the public, are used to
report what scudents should
know and be able to do at
the Basic, Proficient, and
Advanced levels of perfor-
mance in each subject area
and at each grade assessed.

As provided by law, NCES,
upon review of a congres-
sionally mandated evalua-
tion of NAEP, has deter-
mined that achievement
levels are to be used on 2
trial basis and should be
interpreted and used with
caution,

However, both NCES and
NAGB believe that these
performance standards are
useful for understanding
trends in student achieve-
ment. NAEP achievement
levels have been widely used
by national and state
officials.

Detailed descriptions of the
NAEP writing achievement
levels can be found in
chapter 1 of the NAEP 2002
writing report card and

on the NAGB web site at
hup://www.nagb.org/pubs/
writingbook.pdf

Gains Seen in Fourth- and Eigihth-Gruders’
2002 Achievement Level Performance

National achievement level results for grades 4, 8, and 12 are shown in the figure and table below.
In 2002, 28 percent of fourth-graders, 31 percent of eighth-graders, and 24 percent of twelfth-
graders performed at or above the Proficient level in writing. This represents an increase since 1998
in the percentage of fourth- and eighth-graders reaching the Proficient level as well as an increase in
the percentage of fourth-graders performing at or above Basic. The percentage of twelfth-graders
performing at or above Basic declined between 1998 and 2000.

Percentage of students at or above Basic and Proficient in writing, grades 4, 8, and 12: 1998 and 2002

Grade 12
100 100 100
90 90 99
80 _..__36_ _8_0..__._134'_’»'3*5“‘_ 80 :
C N 40 — 40 L
- X : .
! 20 2 4 ;Percemat or above Basic
0 0 0 T Percent at or above Proficient
98 02 98 02 98 02
Percentage of students, by writing achievement level, grades 4, 8, and 12: 1998 and 2002
. A—!omin;v; Aloruhove !
Below Basic AtBasic At Proficient Al Advanced Basic . Proficient
1998 16° 61 n* 1* 84 B’
2002 14 58 % 2 86 28
1998 16 - A 5 1* 84 7
2002 15 54 !] 1 85 3
[ Grode 12 - | 1998 7° 57 2 1* 78 2
2002 2% 51 n 2 74 2%

* Significantly different from 2002.

NOTE: Percentages within each achievement level range may not add fo 100, or to the exact percentages af or above achievement levels, due to rounding.

SOURCE: U.S. Depariment of Education, Institute of Education Sciences, National Center for Education Statistics, Nationa| Assessment of Educational Progress (NAEP), 1998 and
2002 Writing Assessmen’s.

Achievement Levels

Basic: This level denotes partial mastery of prerequisite knowledge and skills that are fundamental
for proficient work at each grade.

Proficient: This level represents solid academic performance for each grade assessed. Students
reaching this level have demonstrated competency over challenging subject matter, including subject-
matter knowledge, application of such knowledge to real-world sicuations, and analyrical skills
appropriate to the subject matter.

Advanced: This level signifies superior performance.
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- Writing Highlights 2002

Gains Made by Higher-Performing Students at All Three Grades;
Losses Found Among Lower-Performing Students of Grade 12

the middle- and higher-
performing eighth-graders at
the 50th, 75th, and 90th
percentiles. At grade 12, only
scores at the 90th percentile

increased since 1998, while

scores of the lower-performing
students at the 10th and 25th
percentiles were lower in 2002,

Increases in fourth-grade
writing scores were observed
for lower-, middle-, and
higher-performing students.
Gains were obsetved among

Looking at changes in scores
for students at upper and
lower performance levels gives
a more complete picture of
student progress. An examina-
tion of scores at different
percentiles on the 0-300

Writing scale score percentiles, grades 4, 8, and 12: 1998 and 2002

Graded Grade 8 Grade 12 writing scale at each grade

300l | Porcantiles SOOJ, '"“v"m” 300J, P‘":'ﬂ-“ indicates whether the changes

’( ‘ ) /( /( seen in the national average
220 0 j 220 score results are reflected in
::’3 195° 200 i;g IEM‘ 201 :;g . 200 the performance of lower-,
19 "T' 90th 19 c',/’ 90th 190 90th middle-, and higher-perform-

179 : 180 ing students. The percentile
180 | 174 0 180 | 15 L 180 | 174 176 & - Ahep
wo| T | 75th mwl 7 ! 5ho 75th indicates the percentage of
160 1’51. 154 160 ]f;]. 155 160 | o | g students whose average scores
150 | D=1 50th 150 | o= 50th 150 | Oumemimay™  50th fell below a particular score.
H i
140 150 140 ; : &s 140 For example, the 75th
130 | 126 3 o | 127 25th 130 | 126° ercentile score at grade 4 was
pm="T 25th 3 y 121 25th P 24

120 108 120 120 179 in 2002, indicating that
:;g ID——)S ""‘? 10th :;g lo....?" _q] 04 10th :;g J ID.M‘ 97 10th 75 percent of fourth-graders

g § o » 0 scored below 179.

o] 5 o o ‘
'98 '02 '98 '02 '98 '02

* Significantly different from 2002,

SOURCE: .. Department of Education, Institute of Education Sciences, National Center for Education Statistics, Notional Assessment of Educational Progress
{NAEP), 1998 and 2002 Writing Assessments.

and Samples

required, so that they could
participate in NAEP. The
writing results presented in
this report are based on
administration procedures that
permitted accommodations.

NAEP Writing Assessment Design: Framework, Accommodations,

Each student who partici-
pated in the writing assess-
ment received a booklet
containing two 25-minute
writing tasks.

The NAEP writing framework,

their ideas, and use
appropriate conventions
of written English; and

suggesting that students
should

® write for a variety of
purposes;

® write on a variety of rasks
and for different audiences;

® value writing as a commu-
nicative activity.

The complete framework is

which defines the content for
the writing assessment, was
developed through a compre-
hensive national process and
adopted by NAGB. The
writing framework is orga-
nized according to three
primary purposes for writ-
ing—narrative, informative,
and persuasive—and is
designed around six objectives

® write from a variety of
stimulus materials, and
within various time
constraints;

® generate, draft, revise, and
edit ideas and forms of
expression in their writing;

® display effective choices in
the organization of their
writing, include detail to
illustrate and elaborate

available on the NAGB web
site at hetp://www.nagb.org/
pubs/pubs.html.

Beginning in 1998, students
with disabilities and limited
English proficient students
were allowed the use of
accommodations (e.g., extra
time, individual rather than
group administration) in
assessment procedures, if

4

Results from the 2002 writing
assessment are reported for
the nation at grades 4, 8, and
12, and'for states at grades 4
and 8. The national results are
based on a representative
sample of students in both
public and nonpublic schools,
while the state results are
based only on public-school
students.
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The Nation’s Report Card

Fourth- and Eighth-Grade Results for Participating States and Jurisdictions

In addition to national results
on students’ writing perfor-
mance, the 2002 assessment
collected performance data
for fourth- and eighth-graders
who attended public schools
in states and other jurisdic-
tions that volunteered to
participate. In 2002, 45 states
and 5 other jurisdictions
participated at grade 4, and
44 states and 6 other jurisdic-
tions participated at grade 8.

Two states at grade 4 and 3
states at grade 8 did not meet
minimum school participa-
tion guidelines for reporting
their results in 2002.

The following pages present
information about students’
average writing scores and
achievement level perfor-
mance in participating states
and jurisdictions. In addition
to the results from the 2002
assessment, results are also

reported for 1998 at grade 8
(the state-level assessment was
not administered at grade 4

in 1998).
Average Score Results

At grade 4, Connecticut,
Massachusetts, and Delaware
were among the highest-
performing jurisdictions. At
grade 8, Connecticut, Depart-
ment of Defense domestic
schools and overseas schools,
Massachusetts, and Vermont

were among the highest
performing jutisdictions.

Tables A and B present
average writing score results
for fourth- and eighth-
graders, respectively. Average
fourth-grade scores ranged
from 125 to 174. Of the 36
jurisdictions that participated
in both the 1998 and 2002*
eighth-grade writing assess-
ments, 16 showed score
increases in 2002 and none
showed a significant decrease.

Table A. Average writing scale scores, grade 4 public schools: By state, 2002

2002
Nation (Public) 153
Aloboma 140
Arizona 140
Arkansos 145
California * 146
Connecticu! 174
Delaware 163
Florida 158
Georgia 149
Howaii 149
Ideho 150
Indiano 154
lowat 155

1998 2002

Nation (Public)® 148* 152
Alabomo 144 142
Arizong 143 141
Arkansas 137 *#+ 142
California ¥ 141 144
Colorado 151 —_

Connecticut 165 164
Deloware 144+ 159
Florida 142 *** 154
Georgio 146 147
Howaii 135 138
Ideho - 151
Indigna - 150
Kansas } - 155

2002
Kansos ¢ 149
Kentucky 154
Lovisiona 142
Maine 158
Maryland 157
Massachusetts 170
Michigan 147
Minnesota t 156
Mississippi 141
Missouri 151
Montana ! 149
Nebrasko 154
Nevada 145

Table B. Average writing scale scores, grade 8 public schools: By state, 1998 and 2002

1998 2002
Kentucky 146 149
Lovisiana 136 *** 142
Maine 155 157
Moryland 147+ 15
Massachusetis 155 ** 163
Michigan - 147
Minnesota t 148 -
Mississippi 134 *** 141
Missouri 142 *>* 151
Montona ¢ 150 152
Nebraska - 156
Nevado 140 137
New Mexico 141 140
New York 146 * 151

2002
New Mexico 142
New York ¢ 163
North Carolina 159
North Dakota * 150
Chio 157
Oklahoma 142
Oregon 149
Pennsylvanic 156
Rhode Islend 157
South Carolino 145
Tennessee * 149
Texos 154
Utch 145

1998 2002
North Carolina 150 *** 157
North Dakoto ¢ - 147
Ohio - 160
Oklahomao 152 150
Oregon ¥ 149* 155
Pennsylvania - 154
Rhode Island 148 *** 151
South Caroling 140 *** 146
Tennessee ¢ 148 148
Texas 154 152
Utah 143 143
Vermont - 163
Virginia 153 157
Washington ¢ 148%* 155

- 2002

Vermont 158
Virginio 157
Washington ¢ 158
West Virginia 147
Wyoming 150
Other Jurisdictions

District of Columbia 135
DDESS ! 156
DoDDS 2 159
Guam 131
Virgin Islands 125

1998 2002
West Virginio 144 144
Wisconsin ¥ 153 -
Wyoming 146 *** 151
Other Jurisdictions
Americon Semoo - 95
District of Columbia 126 128
DDESS ! 160 164
DoDDS 2 156 *** 161
Guam - 130
Virgin Islands 124 128

— Indicates that the jurisdiction did not participate or did not meet minimum participation guidelines for reporting.

$ Indicates that the jurisdiction did not meet ane or more of the guidelines for school participation in 2002,

* Significantly different from 2002 when only one jurisdiction o the nation is being examined.

*= Significantly different from 2002 when using o multiple-comparison procedure besed on ot jurisdictions that participated both years.
Depariment of Defense Domestic Dependent Elementary and Secondary Schoals.

2 Department of Defense Dependents Schaols (Overseas).

3 National results for the 1998 assessment are based on the naticnal somple, not on aggregated state assessment samples.

NOTE: Comparative performance results may be affected by changes in exclusion rates for students with disabilities and limited English proficient students in the NAEP samples.

SOURCE: US. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress (NAEP), 1998 and 2002 Writing Assessments.
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Writing Highlights 2002

Figures A and B show how
the performance of students
in participating states and
jurisdictions compares to the
performance of students in
the national public-school
sample. Of the 48 states and
other jurisdictions that

\ American
Samoa

<" American
Samog

participated in the 2002
assessment at grade 4, 17 had
scores that were higher than
the national average score, 9
had scores that were not
found to differ significantly
from the national average,
and 22 had scores that were

lower than the national
average.

Of the 47 states and other
jurisdictions that participated
in the 2002 assessment at
grade 8, 12 had scores that
were higher than the national

Jurlsdiction had bigher average scak score than nation.
Jurisdiction was oot foued to be slguificantly different from natien In average scale score.
Jurisdiction bad lawer average scala score than nation.

N Jurisdiction did not meet minlmem partkipation rate goldelines.

Jurisdiction did not p

1)
s

Io the NAEP 2002 Writing State Assessment.

O i
DDESS

x>

average score, 15 had scores
that were not found to differ
significantly from the na-
tional average, and 20 had
scores that were lower than
the national average.

D

0oDDS ?

¥ Department of Defense Domestic Dependent
Elementary and Secondary Schools.

Dgpartment of Defense Dependents Schools
{Overseas).

SOURCE: U.S. Depariment of Education,
Institute of Education Scientes, National
Center for Education Statistics, National
Assessment of Educational Progress (NAEP),
2002 Writing Assessment.
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The Nation’s Report Card

Achievement Level Results grade 4, while figure D shows  significantly from the nation,  found to differ significantly
this information for grade 8. and 26 had percentages that ~ from the nation, and 22 had

The following figures show )
were lower than the nation, percentages that were lower

the percentages of fourth- and  Ac grade 4, as shown in figure ° )
than the nation.

eighth-graders at each C, 9 states and 1 other At grade 8, as shown in figure

achievement level for the jurisdiction had higher D, 8 states and 2 other juris-  In both figures, the shaded
states and jurisdictions that percentages of students ator  dictions had higher percent-  bars represent the proportion
participated in the 2002 above Proficient than the ages of students at or above of students in each of three
writing assessment. Figure C  nation, 12 had percentages Proficient than the nation,15  achievement levels— Basic,
shows this information for that were not found to differ ~ had percentages that were not  Proficient, and Advanced—as

[ eltwBeets || Bask || Proficient || Advanced |
Percentage ot or above Proficient was higher than Nation (Public)
Conmodtict GBI W A7 5 Comadicot # Percentage rounds to zero.
Delaware a7 .4 7] 73] : Delaware ¥ Indicates that the jurisdiction did not
DoDDS ! 1 [1] 9 7 DoDDS ! meet one or more of the guidelines
Florida C g 1 53 1] 14) Florida for school participation in 2002.
Malne LB 3 " 13l Matne ' Department of Defense Dependents
Massachusetts Bl 30 10 14] Massachusetts Schools (Overseas)
New York Lo 34 3¢ 13 New York ¥ )
North Caroling CH ] ) ' B4 North Caroling 2 Depariment of Defense Domestic
Rhode Island I 59 78 21 Rhodo Island Dependent Elementary and Secondary
Vermont CE] 56 78 13] Vermont Schools.
Percentage at or ahove Proficient was not significantly different from Nation (Public) . NOTE: Percentages may not add fo
DDESS * Lal b6 # r ODESS * 100, due to roundin
Indiano CIE T 62 3 It Indiana ' 4
lowa } 1 [3] ” 7% I lowa } SOURCE: U.S. Deparimeni of
Kentucky CIE 1 58 - b 2 Kentucky Education, Insitute of Education
Maryland [ 20 | 58 7 13 Merylond Sciences, National Center for
Minnesota * C ] 59 i ) Minnesota * Education Statistics, Notional
NATION (Public) B 1 59 2 12 NATION (Poblic) Assessment of Educational Progress
Nebraska R 1 60 26 Tt Nebraska (NAEP), 2002 Writing Assessment.
Ohio CH ] 63 % i Ohio
Pennsylvania CW|I 60 - 1A =R Pennsylvania
Texas 1 55 26 13 Texas
Virginla Il 5 7 12 Virginla
Washington ! | 59 8 13 Washington ¥
Percentage ot or above Proficient was lower than Nation (Public)
Alabama C&E 1 ] 15T Alabamo
Arizona [ 24 I ] E DU I S Arizona
Arkansas CE_1 & 18I Arkansas
Californin ¢ Cm 1 57 21 Californla ¢
District of Columbia [ k2] 1 61 n_n District of Columbia
Georgia C W] 80 22 B Georgla
Goom [ 11l I 40 9 ]8 Guam
Howall 7 1 [1] 2] il Hawall
1dcho B 1 82 21 il Idcho
Kansas * LB 1 63 0 Kansas }
Lovisiane @ 1 66 )¢ Loulsiana
Mickigan CB 1 4 19O Michigan
Mississippl 1 68 12_1¢ Mississippl
Missouri L1 65 2 I Missourl
Montana ¢ LB 1 63 ' 1 1) Montana ¢
Nevada C® 1 ] i1 Nevoda
New Mexico L 23 60 7_ New Mexico
North Dakota ' Cd L] I North Dakota }
Oklahoma — & 1 3 61 Okdahomo
Oregon LB | 60 1] 2 Oregon
South Carolina L 1B [ [ 1611 South Carolina
Tennessee ! LB _] 80 7] H Tennessee '
Utah Cm 1 &0 15T Utch
Virghn Islands | L B 1 (%) 4] ¢ Virgin Islands
West Virginia LB 1 8 18__{ Wost Virginia
Wyoming 1 63 2 I Wyoming
T T T T T T T T T T T T T T T

100 90 80 70 6 S0 40 30 20 10 O 10 20 30 40 50 60
Percent below Basic and Basic Percent Proficient and Advanced
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Writing Highlights 2002

well as the proportion
performing below Basic. The
central vertical line divides
the proportion of students
who fell below the Proficient
level (i.e., at Basic or below
Basic) from those who
performed at or above the
Proficient achievement level

(i.e., at Proficient or at
Advanced). Scanning down
the horizontal bars to the
right of the vertical line
allows comparison of states’
and other jurisdictions’
percentages of students at or

ment level identified by

above Proficient—the achieve-

NAGSB as the standard all
students should reach.

Jurisdictions are listed
alphabetically within three
clusters: the top cluster had
higher percentages of
students at or above Profi-
cient than the nation, the

middle cluster had percentages
that were not found to differ
significantly from the nation,
and the bottom cluster had
lower percentages of students
at or above Proficient than the
nation.

Connerticot
Delaware
DDESS !
DoDDS ?
Maine
Maryland
Mossachosetts
North Carolina
Ohlo
Vermont

Florida

1daho
Indicna
Kansas
Montana
NATION {Pyblic)
Nebraska
Now York #
Oklahoma
Oregon
Pennsylvania
Rhode !stand
Toxas
Virginia
Washington
Wyoming

-

-

-

Alabama
American Samoa
Arizona
Arkansas
Calfornla
District of Columbia
Georgia

Guam

Hawall
Kentucky
Lovisiano
Michigan
Mississippl
Missoori
Nevada

New Mexico
North Dakota
South Caroling
Tennessee
Utah

Virgin Islands
Wost Virginla

-

-~

-

[ ClooBais || Bast || Profislent || Advanced |
Percentage at or above Proficient was higher than Nation (Public) : # Percentage rounds to zero.
1 4 37 [ 1] Connecticut ¥ Indicates that the jurisdiction did not
M| 55 3 12 Delaware meet one or more of the guidelines
] s 30 2 DDESS ' for school participation in 2002.
71 58 13 13 DobDS ? . _
CH I & i T3] Malne Depariment of Defense Domestic
CE 5 3 T3] Maryland Dependent Elementary and Secondary
Cm 1 1] k13 14] Massachusetts Sthools.
CE I 53 kL I3} North Carolina 2 Depariment of Defense Dependents
T 52 3 13 Ohis Schools {Overseas).
Cmd [5) 38 15} Yermont .
Percentage at or above Proficient was not significantly different from Nation (Public) :‘&ﬁ;:z:::m%‘;;gmuy not add fo
LB 1 51 30 13 Florida ! ’
B 35 37 7. Idaho SOURCE: U.S. Depariment of
B 1 58 25 I Indiane Education, Insfitute of Education
1 55 Lo 81 h Kansas Sciences, National Center for
C 1B 1 56 j18 m Montana Education Statistics, Nationa!
LB 1 54 8 7] NATION (Public)  Assessment of Educational Progress
|2 57 30 T Nebraska (NAEP), 2002 Writing Assessment.
1w 1 54 28 B Now York ¢
L6 ] 57 F13 h Oklahomo
CW T 52 3t 18} Oregon +
CIB 1 54 ) 12 Pennsylvania
B 55 il 1 Rhode Island
[ | 52 i) 12 Texas
(2 56 30 13] V[rglnlu
CE_1 52 k1] 131 Washington #
] 58 a7 1] Wyoming
Percentage at or above Proficient was lower than Natlon (Public)
| ] 59 19 I, Alabamo
[ & 1 29 3l American Samoa
{ 23] 1 57 19 i} Arizong
1 [1] 18 1# Arkansas
[ ® I 55 7} L California +
[ 3/ I | 56 10 14 District of Columbia
C 1 57 1) il Georgla
[ 32 | 55 13_]¢# Goom
| 1 T 7 Qi Hawali
[ ST 59 n. M Kentocky
0 | [3] 18 Lovisiana
C 1 58 VE| I Michigan
1 70 318 Mississippl
C 1 ) 2 M Missourt
L8 I 59 15 Noveda
|3} I 58 1\ Now Mexico
(72 59 3 L North Dakota +
CmBm— Y] 01 South Caroling
B 1 58 a3 h Tennessoe
I I 5 2 i} Utch
27 1 69 3# Virgin Islands
w1 0 0 West Virginia
T T T T T T T T T T T T T T ¥
00 90 80 70 60 50 40 30 20 10 O 10 20 30 40 50 &0

Percent below Basic and Basic

Percent Proficient and Advanced
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The Nation’s Report Card

Students Performing At or Above Proficient in Writing

The percentages of students ranged from 4 to 49 percent.
in participating states or other ~ The percentage of eighth-
jurisdictions performing at or  graders at or above Proficient
above the Proficient level are increased since 1998 in 17
presented in table C for grade  of the 36 jurisdictions that

4 and in table D for grade 8. participated in both years and
The percentage of fourth- decreased in 1 jurisdiction.
graders at or above Proficient

Table C. Percentage of students at or above Proficient in writing , grade 4 public schools: By state, 2002

2002 2002 2002 2002

Nation (Public) u Kansos 2 New Mexico 18 Vermont 32
Aloboma 15 Kentucky 7 NewYork? kY Virginia 29
Arizong 15 Lovisiang 14 North Caroling 32 Washington ¢ 30
Arkansas 19 Muine k7 North Dakota 2 West Virginio 19
Californio * px} Muryluﬁd 30 Ol}::oh 28 Wyoming 3
Conneticut 9 Mossachusetts 4 Oklahoma 16 :

Deloware 3 Michigan 19 Oregon n g's:‘::t f,‘f"g:ﬁ,iz;:: * n
Aorida B Minnesota ¢ 29 Pennsylvania 9 DDESS ! 2%
Georgia X Mississippi 13 Rhode Isfand 30 DoDDS 2 30
Hawaii 2 Missouri 2 South Carolina 17 Guam 9
Idcho 22 Montono 22 Tennessee + 23 Virgin Islonds 4
Indiano 26 Nebraske 7 Texas 29

lowo 27 Nevada 18 Utah ' 20

1998 2002 1998 2002 1998 2002 1998 2002

Notion (Public)® 24 * 30 Lovisiana 12 *** 18 Ohio - 38 Other Jurisdictions

Aloboma 17 20 Maine LY} 3 Oklghomo 25 u Americon Samoa  — 3
- Arizono ] 20 Moryland 23 v 35 Oregon } 27 * 3 Distridt of Columbia 11 10

Arkansas 13 *** 19 Massachusetts 31 4 Pennsylvania - 3 DDESS ! ki } 4

(aliforniat 2 4] Michigan - 1] Rhode Island 25 e 29 DoDDS ? 3 37

Colorado 7 - Minnesota ¢ 25 - South Carolina 15 *** 20 Guam - 13

Connedlicut 4 45 Mississippi N 13 Tennessee ¢ L} 1} Virgin Islonds 9 3

Delaware 22 35 Missouri 17 *»* Yl Texas k]| 3

Florida 19 = 3 Montana ¥ 25 i} Utah 21 2

Georgia 23 25 Nebrasko - K7} Vermont - L)l

Howaii 15° 18 Nevado 17 16 Virginia 7 3

ldoho - pL] NewMexico - 18 18 Washington ¢ 25 !}

Indiana - 2 New York! Y] Bt 30 West Virginia 18 21

Kansos ¢ - R North Caroling 27 3 Wisconsin * 28 -

Kentucky 2 2 North Dakolat - 24 Wyoming 3¢ yi]

— Indicates that the jurisdiction did not parficipate or did not meet minimum parficipation guidelines for reparfing.

¥ Indicates that the jurisdiction did not meet one or more of the guidelines for school participation in 2002,

* Significantly different from 2002 when only one jurisdiction or the nation is being exomined.

** Significantly different from 2002 when using o multiple-comparison procedure hesed on all jurisdidtions that parficipated both years.

1 Department of Defense Domestic Dependent Hlementary and Secondary Schools.

% Department of Defense Dependents Schools (Overseas).

3 National results for the 1998 assessment are based on the national sample, nof on aggregated state assessment samples.

NOTE: Comparative performance results may be offected by changes in exclusion rates for students with disabilities and limited English proficient students in the NAEP samples.

SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress (NAEP), 1998 and 2002 Writing Assessments.

8 BEST COPY AVAILABLE



Writing Highlights 2002

Subgroup Results Reveal How Various
Groups of Students Performed on NAEP

In addition to reporting on
the performance of all
students, NAEP provides

" results for a variety of sub-
groups of students (e.g., race/
ethnicity subgroups) for each
grade level assessed. The
subgroup results show not

only how these groups of
students performed in
comparison with one an-
other, but also what progress
each group has made over
time. This information is a
valuable indicator of how
well the nation is progressing

toward the goal of improving
the achievement of all stu-
dents.

When reading these subgroup
results, it is important to keep
in mind that there is no
simple cause-and-effect

relationship between mem-
bership in a subgroup and
achievement on NAEP. A
complex mixture of educa-
tional and socioeconomic
factors may interact to affect
student performance.

Average Writing Scores by Gender

The figures below present
average writing scores for
males and females across
assessment years.

At grades 4 and 8, the average
writing scores of both male
and female students were
higher in 2002 than in 1998.
However, at grade 12 the

Average writing scale scores, by gender, grades 4, 8, and 12:

average scores for male
students declined since 1998,
while the apparent increase in
the average scores for female
students during the same

period was not found to be
statistically significant.
Female students outper-
formed male students ac all
three grades.

1998 and 2002 Average Writing Score Gaps
Grade 4 " Grade 8 Grade 12 Between Female and Male Students
300/L | 300/L [ 300J’ § In 2002, females Female average score minus
-~ * -~ x - | outperformed male average score
190 , 190 ' 190 X males on average
180 | | 180 | 180 | by 17 points at %
ml oL e grade 4, 21 I
160 | 10 w| —* 140 | ‘e——s points at grade,
150 | 14ge | V38 50| ] 143 150 | 5 8, and 25 poings WM
- 140* 1 g 140* .';6 t erade 12 1998 ———o 20
140 i 140 7 140 -~ at grade 1 2. 2002 ———e9]
0| | 130 130 i Between 1998
m| | and 2002, a
0’ gl [ ‘20' gl ! 20/ g | significant ;332 ———e1¥"
0 i 0 | OT : increase in the 25 ,
‘98 02 ‘98 ‘02 '8 ‘02 average score 0 10 20 30 40
o Female gap between Score gaps
m Male male and female
students was noted at grade 12; however, no signifi-
* Significantly different from 2002, cant change was detected in the gap between males and
SOURCE: U.S. Depariment of Education, Institute of Education Sciences, National Center for Education Statistics,
National Assessment of Educational Progress (NAEP), 1998 and 2002 ;Isriﬁnglx:suessml;mrs. e females at grades 4and 8.
* Significantly different from 2002,
NOTE: Score gaps are calculuted based on differences between unrounded average scale scores.
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for
Education Statistics, National Assessment of Educational Progress (NAEP), 1998 ond 2002 Writing
Assessments,
9
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The Nation’s Report Card gender

Achievement Level Results by Gender

The percentages of male and  or above Basic and at or change was detected in the 1998. While the percentage of
female students at or above above Proficient were higher  percentages of males or females female twelfth-graders at or
the Basic and Proficient in 2002 than in 1998. At performing at or above Basic above Proficient increased since
writing achievement levels are  grade 8, although the per- between 1998 and 2002. At 1998, no change in the
presented in the figure below.  centages of both males and grade 12, the percentage of percentage of male students at
At grade 4, the percentages of  females at or above Proficient male students at or above Basic  or above Proficient was ob-
male and female students at increased since 1998, no was lower in 2002 than in served over the same period.

Percentage of students at or above Basic and Proficient in writing, by gender, grades 4, 8, and 12: 1998 and 2002

(Groded M Grade8 _ [lGradel? |

Male Female Male Female Male Female . Percent at or above Proficient
100

Percent at or above Basic

'98 02 98 02 '98 ‘02 ‘98

* Significantly different from 2002. . 15'
SOURCE: U.S. Depariment of Education, Institute of Edem!ion Stfan(es Nuﬁom!l (auiar for cuﬁon
Statistics, National Assessmani of Education] Progrei‘s (NAEP) !998 and 2002 Writing Assessments




Writing Highlights 2002

Average Writing Scores by Race /Ethnicity

Students who took the NAEP At grade 12, no significant other groups at grade 4, and Pacific Islander students scored

writing assessment were changes were detected for any of  both Asian/Pacific Islander higher on average than Black
identified from school records  the racial/ethnic groups from  and White students outper- and Hispanic students, and

as belonging to one of the 1998 o 2002. formed Black and Hispanic Hispanic students had higher
followi ial ethni , . . students at grades 4 and 8. At scores than Black students.
ollowing racial ethnic groups:  1n 2002, Asian/Pacific Islander grade 12, White and Asian/

White, Black, Hispanic, students outperformed all

Asian/Pacific Islander,
American Indian (including Average writing scale scores, by race/ethnicity, grades 4, 8, and 12: 1998 and 2002

Alaska Native), or Other. The

figures on the right show the Grade 4‘ Grade 8 Gmd_e 12
average wfiting scores for 300/1, 300/L 300J/ '
students in four of these 1 e o

subgroups at grades 4, 8,and 190 o190 ' 190

12, across assessment years 180 180 180

(results for the approximately 170 o167 170 161 170

1 percent or less of students 160 ! 160 }21*37‘/' 160 1455 .__:a}g'll
classified as American Indian/ 150 /Q 191 150 137 150 1150 o—

Alaska Native or Octherare 140 . 1140 140 . ; 140 1136 0136
included in the writing report 130 133‘0'7 : 130 | 181 D&& 135 130 |14 g;owo
card but not reported here). ]20/, ]201/ ‘20//

At grades 4 and 8, White, .

Bla%k, and Hispanic students OT 08 .62 OT 08 02 OT 08 02
had higher average writing : B

scores in 2002 than in 1998. o White  m Black © Hispanic =~ O Asian/Pacific Islunder

Apparent increases for fourth- - Significantly different from 2002
and eighth-grade Asian/ NOTE: ltalicized scale score values indicate that two or more groups had the same rounded average score. The average scale scores, when rounded, were the same
for Black and Hispanic students ot grade 8 in 1998 (the 1998 scores were significantly different from 2002 for bath Black and Hispanic students), and for White

Pacific Islander students were and Asian/Pacific Islander students of grade 8 in 2002. At each grade, appraximately 1 percent or less of students were dlassified as American Indian/Aluska Notive

not found to be statistically or Other.
sienificant SOURCE: U.S. Department of Education, Insfitute of Education Sciences, National Center for Education Stafistics, Notional Assessment of Educational Progress (NAEP),
g : 1998 and 2002 Writing Assessments.

Average Writing Score Gaps Between Selected Racial /Ethnic Subgroups

Average score gaps across assessment years between White average score minus White average score minus
White students and Black students and between Bluck average score Hispanic average score
White ftudents and Hispanic studepts are pre- :  Grade 4§

sented in the figures shown to the right. 1998 JOYR 1998 2

In 2002, the score gap between White fourth- 202 7 : 007 ————e19

graders and Black fourth-graders was smaller than L

in 1998. At grades 8 and 12, any apparent 1998 —e . 1998 ——— o125
differences in either the White/Black or White/ 202 L L
Hispanic gaps between 2002 and 1998 were not  Grade 12|  Grade 12)

found to be statistically significant. Similarly, the 1998 97 1998 — 19
apparent change between 1998 and 2002 in the 2002 —oNU 2002 —e18
White/Hispanic gap at grade 4 was not found to P 20 30 0 o 10w @
be statistically significant. Score gaps Score gaps

* Significantly different from 2002

NOTE: Score gaps are calcwlated based on differences between unrounded average seale scores.

SOURCE: U.S. Department of Education, Institute of Education Sciences, Nutional Center for Education Statistics,
National Assessment of Educational Progress (NAEP), 1998 and 2002 Wrifing Assessments.
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The Nation’s Report Card

Achievement Level Results by Race /Ethnicity

Achievement-level results for
the racial/ethnic subgroups
are presented in the figures
below. At grade 4, the
percentages of White, Black,
Hispanic, and Asian/Pacific
Islander students at or above
Proficient were higher in 2002
than in 1998. The percentages

of White students and Black
students at or above Basic
were also higher in 2002 than
in 1998.

At grade 8, the percentages of
White, Black, and Hispanic
students at or above the
Proficient level were higher in

2002 than in 1998. Apparent
changes in the percentages of
students at or above Basic
were not found to be statisti-
cally significant for any of the
racial/ethnic subgroups.

At grade 12, the percentage of
White students performing at

or above Busic declined
between 1998 and 2002. No
significant differences in the
percentages of students
performing at or above
Proficient were detected for
any racial/ethnic subgroup for
the same period.

Percentages of students at or above Basic and Proficient in writing, by race/ethnicity, grades 4, 8, and 12: 1998 and 2002

Grade 4
Asian/
White Black Hispanic Pacific
100 Islander
20 _y
8o 89 4"0 i ﬁ
M- — : Hs
60 [ - 68| "T |
50 | | L
40 | L
30 kY L a
20 i | |
10 %14 H
o k4 8 ] _
‘98 '02 ‘98 02 '98 '02 '98 '02
Grade 1
Asian/
White Black Hispanic Pacific
100 Islander
20
80 a3
76 [76
56;{_54
|
‘98 '02 '98 '02 '98 '02 ‘98 '02

Grade 8
Asian/
White Black Hispanic Pacific
100 Islander
0
80 “‘,’i | rg5,[38
70 | o 78 175
P 1 N
40 i H -
K B E i i 40
30 _my L o
20 ¥ B
. | ]
0 8 | ' i
'98 '02 ‘98 '02 '98 '02 ‘98 '02

ﬂ Percent at or ahove Basic

I Percent at or above Proficient

* Significantly different from 2002.

NOTE: At each grade, approximately 1 percent or less of the students were dassified as American Indian/Aloska Native or Other.
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statisties, National Assessment of Educational Progress (NAEP), 1998 and 2002 Writing Assessments.
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A better understanding of
students’ performance on the
NAEP 2002 writing assess-
ment can be gained by
examining sample tasks and
students’ responses to them.
Samples of writing tasks and
student responses from the

Sample Writing Questions
NAEP 2002 writing assess-
ment are presented on the
following pages. Students
were given 25 minutes in
which to plan and write a
response. The tables that
accompany these sample tasks
show the percentages of

students whose responses
were rated at or above a

particular level: first the
overall percentage and then
the percentage of students at

Writing Hi hfs 2002

task. Additional tasks and
student responses as well as
student performance data
from previous NAEP writing
assessments may be viewed

each achievement level. In on the NAEP web site at
addition, the writing purpose  http://nces.ed.gov/
is identified for each sample nationsreportcard/iemrls/.

The Unusual Day prompt
~presented students with a
sequence of full color
. imaginative drawings -
designed to provide a
framework for creating a
narrative. ‘Student
responses were rated
~according to the 6-level
grade 4 narrative scoring
guide in one of the
following score catego-
ries:

o Excellent,

o Skillful,

o Sufficient,

® Uneven,

) Insvufficienf, or

® Unsatisfactory.

IMAGINE!

One morning you wake up and go down to breakfast.

This is what you see on the table.

You are surprised. Then. ..

...when you look out the window,
this is what you see.

Write a story called “The Very Unusual Day” about what happens

until you go to bed again.

Writilig Purpose: -

Narrative

13
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= 0 o) =JoXeo ArC 7z DLE QUE 4

B Pertentage ”Uneven or better J
Overall percentage Below Bosic || - AtBasic At Profident At Advanced
p . “Uneven” or botter Ndorbelow' | 115-1758' +  176-22¢' 225 or ahove!
Uneven” responses | o7 37 }Lm %00 100
often consisted of unde- {NAEP wriing scale rango. J
H H SOURCE: U.$. Dupariment of Educotion, Insiitute of Educotion Sciences, Natienal Center for Education Statisties,
veloped lists of thmgs the National Assessment of Educational Progross [NAEP], 2002 Writing Assessmant.

narrators of the stories
saw in the stimulus

pictures. This sample

Sample “Uneven” Response
“Uneven” response P P

hibits typical difficul-
?i:s 'wif; anct::nce k;:::md- —r}\ e Vb( U[\ Su al 6 0&3 Wh &N T
aries, grammar, and q ok oW r\ SkYai(» “\'CD \'L\ e Wixehe,

e e | L sow cloudson my Plate and
to tell the story. araindsw in Yy Cuf. When I logyed
ouk Yhe Windou. ISCA\O DY H
Oonthe 5\&134— ond people Steping
on YheStacs. Isaw tWoe maon
R B e v Y o b+af5 Tsaw Stor on He
Yree F1vgh+s. Toaw preHy
louJe.I'“So ﬂnef‘e Wwere Staryg
eve,fx‘ l,Jh eﬂ“e gde. 5o Lwent
hoc wonder o~bouY
what hoPPe—mng tommr o,
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ighlights 2002

: Percentage “Skillful” or better |
}[ Overdll percentage I Below Bosic ' At Basic At Profident At Advanced
‘ . “Skillfol” orbetter || 114 orbelow’ :: 115-17§8' . 176-22¢ 225 or above!
| [ u | i
; In “Skillful” responses, 18 3 £ e 4 9
students used defails to # Porconlage rounds fo zre
i ias 1 INAEP writin
develop their stories in SOURCvE”U Sg srf:pi:xgg of Education, Inshitute of Education Sclonces, Mational Center for Educalion Statistics,
ports of the r esponse. Wational Assessment of Educational Progress [INAEP], 2002 Writing Assessment.
They provided a clear
structure to their stories R
. ' Sample “Skillful” Response
though with an occa-
sional lack of transitions, The \{m U ﬂUS()a‘ OOL’
as shown in this sample
response.
P One morning :I woke p #oget,
My ofBOL Keas cov\dn ' Deleivre "

onthe Tale wes sa\rona Peppevy
a a\ass 0% K | a mugoh \no(‘
cocoa.,.. W nats o vaifbow am,
o-c .+\ Also a oc ¥ o/»d Konfe 973
QQQ withe 5/;( ods an it
?: \oac\L uosm«(s
13 c,resse her I loo<ed
WJinoses ol guer the strets
stars all puel +he sireet.
ovs b)\'xere on_ lighting Pofe \ged
as a_ /fgh bolb. SauA to mysers

T a Very On val . That e O0rnIng
LOMm my US D uUse bk &\\e
was NoY \nome. 1\»0\ ked noek

To M\2 nouse, gt wY\C“J- adt

w‘ner\zhw e f?/‘/@fa// 07-‘: onuxf%’en

T. {old lw\ @0*0 Sfe

T ra I'n vm
| cdg tarted + rain srr\xg\\m:«\ch
stoce. I wen’\' upstairs 70 aetindo

my Jo\masOcPﬁ’XI Wl 46
s\eop. Xt mormi w‘ﬂe we Nt

To €ox prea kfast gn he Ul s
oran eJq(CQ ﬁr.-ﬁe o §or|\ RN
£ ¢l = and e.@PC\”.

omig
%0 WO «\-o oo out Ate u) r
ever f\(,\) (40 oormat. Yesrerday
very Unusugl Oay.
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The Nation’s Report Card

Grade 8 Sample qusjibhs'dhd Responses

School Schedule re-
quired students to read
a short newspaper
article about the sleep-
ing habits of adults and
children, and how those
habits ought to influence
school schedules.
Students were to react to
the article and use its
content to frame their
arguments. Students
offered a range of
positions, some arguing
both for and against
changing the school
schedule, and discussed
potential effects of a
schedule change on in-
school performance,
participation in after-
school activities, and
family life. Responses to
this task were rated
according to the six-level
grade 8 persuasive
scoring guide in one of
the following score
categories:

o Excellent,

e Skillful,

o Sufficient,

¢ Uneven,

o Insufficient, or

e Unsatisfactory.

Imagine that the article shown below appeared in your local news-
paper. Read the article carefully, then write a letter to your principal
arguing for or against the proposition that classes at your school
should begin and end much later in the day. Be sure to give detailed
reasons to support your argument and make it convincing.

Studies Show Students
Need To Sleep Late

Night Owls Versus Early Birds

The Journal of Medicine announced
today the results of several recent studies
on the sleep patterns of teenagers and
adults. These studies show that adults
and teenagers often have different kinds
of sleep patterns because they are at
different stages in the human growth
cycle.

The study on teenagers’ sleep
patterns showed that changes in
teenagers’ growth hormones are related
to sleeping patterns. In general,

teenagers’ energy levels are at their
lowest in the morning, between 9 a.m.
and 12 noon. To make the most of
students’ attention span and ability to
learn, the study showed that most
teenagers need to stay up late at night
and to sleep late in the morning. They

“Writing Purpose: **

Persuasive

16

17

called this pattern “the night owl
syndrome.”

Studies of adults (over 30 years of
age) showed the opposite sleep pattern.
On average, adults’ energy levels were at
their lowest at night between 9 p.m. and
12 midnight and at their highest between
6 and 9 a.m. In addition, a study of
adults of different ages revealed that as
adults get older they seem to wake up
carlier in the morning. Thus, adults need
to go to sleep earlier in the evening.
Researchers called this sleep pattern “the
early bird syndrome.”

Researchers claim that these studies
should be reviewed by all school
systems and appropriate changes should
be made to the daily school schedule.
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“Uneven” responses took

a clear position about
changing the school
schedule, but offered
unclear or undeveloped
support. Further, they
often had difficulties with
sentence boundary
control. The “Uneven”
response shown here
"does make a few clear
points in support of a
position, but none of

. those points is sufficiently
developed.

Writing Hi hts 2002

| Percentage “Uneven” or better ]
Overall percentage Below Basic || At Basic ( " At Profident At Advanced
“Uneven” or better ||~ 113crbelow' || ~ 114-172" . 173-22% 224 or cbove!
85 LR . 100 100

INAEP wrifing scote range.
SOURCE U S, Deparlmen; of Educclron Institute of Eduention Sciences, National Genter for Educalion Statistics,
t of Educt | Progress {NAEP}, 2002 Wriling Assassment.

e Morning, dolng homewerk

*’n?«W\ up \arer  han n

Sample “Uneven” Response

1 am aganst changin
sonedule.. Tx \nou\o\
e +har sw 0’\1’5 ha Xb -\-os;ajv\
wirth  ther J'\ frien

Students would Yo sl eejoing

-\-\'\e schoo)

aw QS

in

after
school. TWIS “Yeaves™ vio +wme $or
’t\\msdws

NS \A)O\A\o\ also inverfer wivh

o*c\!\ex ac’r\vx+\€.s \1\‘-6- o f+er school
SpPorys rams, + wod alsa
A\SFU« + \oox ‘s schadule and keep

eeded.
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The Nation’s

“Skillful” responses
offered clear positions
supported with reasons
and examples in parts of
the response. This
sample response does
develop the arguments
and is reasonably orga-
nized; however, transi-
tions between ideas and
arguments are not
always present, and
senfence structure and
word choice are relo-
tively unvaried. As with
many upper-level re-
sponses, rheforical
questions are addressed
to the audience (e.g.,
“What happens when
we get older2”).

Report Card

Percentage “Skillful” or better ]
Oveﬂzl‘ldpenentuge Below Basic: At Basic At Profident At Advanced
Skl ”801' better N3orbelow!i: 114-172  ©  173-223' | 224 or cbove'
Lo 01 R B A

# Parcontage rounds lo zero.

'NAEP wrlling scale range.

SCURCE: U.8. Departmont of Education, institute of Education Sciences, Notiona! Center for Education Stalistics,
National A t of Educational Pragress {NAEP], 2002 Writing Assessment.

Sample “Skillful” Response

DQ&( Xinaeo! /
\ Fhink 1/ ou Should Keep th

Solly schedule os (f 1S A meh
o | ‘would \ike +o Stoy up late
and  Slkep in, \ dont Thipk A

Shoull  chavge the schedule Fifst " of

all, if youw d'd change the sthedule, the
students would get “home lade and have
Yo o fhair Chores and go to bed.
T\\\Ls, leow\‘ny no $\'me for homeuwlor{ or
reereation . Most of e Kids | £now
Play sports and F they go!l home
late then £here ulould e no Hme
for  practices, 9ameS, ete. Algo, everyene
In o famly (snt o feenager, SO +hey
Wouid be on a compledel difFerent Shedule
So \fou Wolld never e able to &Pend
gualbty  fime wWi'th +the people '\ Your
.qu\\l\{_ Whot \\qp'pehs wWhen  we 9e.+ older?
We cant Keep fheSe bad hab'ts forever

|¥ we do [T long enough we Mighf not
be able o gef oht of /4. Someday we
wil have to” gel U} <arly and 40 fo

wor K. students Wwade already adapted 49
The €arly sdnedule of having 40
et yp qnd Jo fo School. Uh\.,/
2Hq.ngo. 47

" BEST COPY AVAILABLE




sample questions

Wri’rvin H i:

ghts 2002

2 Sdmpléﬂﬂuesﬁons and Responses

For Save-a Book,

students were asked to 7

‘explain what book
.they.would save by
‘memorization if they
lived in a society
‘where reading was

‘not allowed. Since any

.book could be chosen,
a wide range of
‘responses were ac-

“ceptable. Twelfth-grade *

writers responded well
to this task, writing
about books ranging
from classics such as-
Homer's Tliad to

popular favorites and
even the occasional . .

history textbook.
Upper-level responses
sometimes used the
passage as a spring-

board to make obser-

vations about social
issues. Responses to
this prompt were rated
according fo the six-
level grade 12 persua-
sive scoring guide in
one of the following
score categories:

o Excellent,

e Skillful,

e Sufficient,

- @ Uneven,

° Insﬁfficiént: or |

® Unsatisfactory.

A novel written in the 1950’s describes a world where people are not allowed to
read books. A small group of people who want to save books memorize them,
so that the books won’t be forgotten. For example, an old man who has memo-
rized the novel The Call of the Wild helps a young boy memorize it by reciting
the story to him. In this way, the book is saved for the future.

If you were told that you could save just one book for future generations, which
book would you choose?

Write an essay in which you discuss which book you would choose to save for
future generations and what it is about the book that makes it important to
save. Be sure to discuss in detail why the book is important to you and why it
would be important to future generations.

Writing Purpose:

Informative
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The Nation’s Report Card

“Uneven” responses
often presented quite
limited information about
books chosen for dis-
cussion. This response
presents a very brief
description and a series
of unsupported abstrac-
tions about To Kill a
Mockingbird. Some
statements seem unre-
lated, making the re-
sponse disjointed.

. | Percentage “Uneven” or better

Overall percentuge - ‘Below Baslc ! At Basic At Proficient At Advanced
“Uneven” orbotter || 121 orbelow' | 1221777 178-229' 230 or ahove'
8 I« . n . %

** Sample size Is Insufficient to permit o relioble estimate.
‘NAEP wriling scalo ronge,
SOURCE U S. !Bepor%men! of Educaﬁnn institute of Education Sclences, Mational Center for Education Stalistics,
N A t of Ed | Progress (NAEP), 2002 Writing Assessment,

Sample “Uneven” Response

s 15 " kil ¢ /Uooé/t
of’ ~Hm£>

d sove Ar fafure
b/fO/ I whink

B
{jwld
wf 600

Wﬁ/
]ﬁr/r

}o cne

;?a m’éﬁé’waﬂf
unn%‘“(# 1o,
-fa[@nfo mal@ us

@ 1
o
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included extensive
information and orga-
nized the information
quite well, with occo-
sional lapses. The

“Skillful” responses often

Writing Hi hts 2002

Percentage “Skillful” or better ]

At Basic - At Profident At Advanced
12-1711 178-229' 230 or ahove!
n 4

_ Overall percentage Below Basic
“Skillful” or better 121 or below!
’ 7 #

; e

# Porcentage rounds o zeto.
*** Somple size is insufficient to permit a relioble sstimate,

'NAEP writing scale range.
SOURCE: U.8. Department of Education, Institute of Education Sciences, Motional Center for Education Statisties,

National Assessment of Educational Progress INAEP], 2002 Writing Assessment,

sample response shown
here about The Joy Luck
Club develops a focused

Sample “Skillful” Response
L X wad {0 cMOOSR just oe book +e WMo ard
pasd o o abh fu Geupahwt o Pllow, T unuid pick

discussion using many
pertinent details about

do not interfere with
occasionally awkward
importance of experi-

ence weaken the re-
sponse.

the book. The few errors
understanding; however,

sentence structure and a
bit of repetition about the

T oy bk Coda by Ay T .

Althoush H is tia Sopy of 4o relabothapy befweain «
groop of Gt mm.._c)mwﬁb ad Jusmt davgiiderdy I RN
it a book flat Omyow auny coM IO P i
Thad ok aboost. Thus s g pocinthog ‘h"Ve fn Ha U'S'/
Wil W A olh (AU ramts- or reoufLRL of tinimgrandr

Tha rlahonatups Hat evolue Fhropghon- W noied U
a veiy poovey T Stopy awart Aifepances. Trem ave Ha
odwtts, cho aame 40 (alrfopimia Fom. a Scary, el
crvel, warld in Cuma, Lbone freedom was wheeal of;

s Hare ase e Tarst o of ctvddateun. whro
don+ uleor<iand fhaiit paresth Plgtts asdasg fon
brinun, who Parie puenie wWasdt Huin o bR and
who Way ame buom.\vo.

“Twas noved leaves a 10t Yo b2 femprmal Qugl wsles food
abrst rREAREnshepS, eSpecutliy Moltar-das bR
retiforubipd Apd gemaratoral reiadbmohipes Trese
rlahonshpl affectad Qeryon, au 5 P or real-life
retohopainprs Rt of- 4L reason or e pecrliraag. of
fhua SAohy R probably Hot M. “Tan cpoke Fem. « [ot
of hr owsr €xperitncl asd Fhs o peciencils of ofhass
i Vel gt b &l WL Festiatrond F# cong o
learin abpot aed raade bt o Yot even if Fhey
CaA'S roos } - an WBIA Sl Ox periesce, Tihy Crin K1/
PESEY feain S wnefiing akovt #DWMW‘;/
Hictert Remis wae Phane wnsl Most ceot Forinly ommm
Comuthing aoor-Ypis owtpy’ aud wbwt wakes if Sueh
& wigut ol spial place Yo hue:

The By _luecCuh K abost kasnirg how o live 14 a
A place, 1 a new COVVIK amd i AuthRan (hes o8
TRy /g o Ielayt 4o kicla) thvo mow O FHIAG, A orY
(11He, o Yoad- ole! place ¥ cotPsme foad nvana S
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+ More Information .
Additional results and detailed j

information about the NAEP i | The NAEP web site offers a wealth of assessment information, publlcatlons

2002 writing assessment can be
found on the NAEP web site. and analysis tools, including

* Addidional NAEP publications can | L
be ordered from fast “one-stop” access to free NAEP publications and assessment data
U.S. Dcpartmcnt of Education X o " . . .

" ED Pubs national and state “report cards” on student achievement in core subject
PO.Box 1398 areas such as reading, mathematics, and science
Jessup, MD 20794-1398
877-4ED-PUBS

sample questions, student answers, and scoring guides

(877-433-7827)
" Additional information about the interactive data analysis tool and student performance results from past
NAEP writing framework can be | NAEP assessments

" found on the National Assessment
Governing Board web site at hrep://
www.nagb.org/pubs/pubs.heml.
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